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Course Outcomes

e To gain an understanding of Social Emotional
Learning (SEL)
e Synthesize and analyze learning to implement SEL

Interventions through the MTSS framework in the
classroom/school environment
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Social Emotional St

prepared Graduates:

o Exhibit responsible personal and social behavior
th%{_c_ respects self and others in physical activity
settings

High School:

 Demonstrate collaboration, cooperation, and
leadership skills.

« Demonstrate responsible behavior in group setting
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8t grade

» Recognize diverse skill performance in self and in others and
how diversity affects activities, games, and sport
participation.

7t grade
 Demonstrate inclusiveness in and out of classroom settings

6t grade

» Recognize diverse skill performance in self and in others and
how diversity affects activities, games, and sport
participation.

» Choose to participate cooperatively and productively in
group and individual physical activities.
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Elementary

5t grade

» |dentify personal activity interests and abilities, and take responsibility
for individual and team performance

» Work cooperatively and productively in a group.

4™ Grade

» Assess and take responsibility for personal behavior and stress
management

3rd Grade
» Demonstrate positive social behaviors during physical activity.

e 2nd Grade

 Demonstrate positive and helpful behavior and words toward other
students.

e 15t Grade
« Work independently and with others to complete work
* Follow the rules of an activity.

e Kindergarten
* Demonstrate respect for self, others, and equipment
* Demonstrate the ability to follow directions
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emotional learmn o V4

- Recognize and manage their emotions

- Demonstrate caring and concern for
others

- Establish positive relationships

- Make responsible decisions

- Constructively handle challenging social
situations.
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SEL skills are learned througi

 High quality experiences

« Can be supported in many different
environments
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Traditional Approach VS

Collaborative

-ull

Administration

VS.

Teachers




SEL Competency Area

Definition

Self-Awareness

Self-Management

Social Awareness

Relationship Skills

Responsible Decision
Making




SEL Competency Area

Self-Awareness:

AND COMMUN,T,ES

Self-Awareness focuses on
Identifying and recognizing

emotions; accurate self- sociaL
perception; strengths, needs,
and values; and self-efficacy. ‘ |
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SEL Competency Area

Self-Management:

AOWES A0 EOMMUN 7

Self-Management includes
Impulse control and stress
management; self-

motivation and discipline;
goal setting; and

organizational skills. -
e COMMUMTYPA“‘“E“%“\




SEL Competency Area

Soclal Awareness:

AOMES AND GOMMuNmEs

Social Awareness
addresses perspective

taking; empathy;
dlfference LEARNING pespoNSIBLE

recognition; and

respect for others. | ‘
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SEL Competency Area

Relationship Skills:

AoWES AND COMMUN

Relationship Skills

encompasses

communication; social

engagement and
relationship building;
working cooperatively; .
negotiation; refusal,; .

conflict management; and
help seeking.




SEL Competency Area

Responsible Decision Making:

aoWES AN EOMMUN,y,

Responsible Decision
Making includes problem
identification and
situation analysis;

AND

problem solving;

evaluation and
reflection; and personall,

social, and ethical L
ithili W0 Communiry A o
responsibility. -




SEL Competency Area

Definition

Importance

Benefits

Self-Awareness

Self-Management

Social Awareness

Relationship Skills

Responsible Decision
Making




Benefits of SEL

 Improved academic achievement
« Improved school attitudes and behaviors

~ewer negative behaviors
Reduced emotional distress

Healthy personal-social development
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Multi-Tiered System of' Sti

(MTSS)

MTSS and
Essential Components

: 1 Team-Driven Shared Leadership
P U~
o ~.
) - N
Family, School, and s Data-based
= Problem Solving

\

. Layered Continuum
i of Supports

Community Partnering

Evidence-based
Practices
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Multi-Tiered System of S

Tier 1: Integrated
curriculum and School
Culture/Climate

* Consider what
programming is offered to
ALL students at the
building level

MTSS and
Essential Components

Team Driven Shared Leadership
Data-based
Problem Solving

, Layered Continuum
of Supports

Family, School, and
Community Partnering

@

Evidence-based
Practices

.\'
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Tier 1. Integrated curric ulu

I —
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School Culture/Climate

e CDE Resources for SEL
e PBIS Behavior Matrix

e Colorado State Social Emotional Standards

* Weekly School Wide Social Skills Lesson that is
reinforced through your school wide system

e Capturing Kids Hearts
* Boys town

* 7 Habits

e Pathways

RULER

20
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https://www.cde.state.co.us/cdesped/sd-sld_resources_socialemotional

Multi-Tiered System of Supports (MTSS)

Tier 2: Intensive
Classroom and Small
Group Instruction

*Specific student interventions
identified and documented
through the MTSS process
delivered at higher frequency,
duration, and intensity than
Tier 1

MTSS and
Essential Components

Team-Driven Shared Leadership
Pl U~
2 .

. Data-based
Problem Solving

Family, School, and
Community Partnering

Layered Continuul

Evidence-based of Supports

Practices
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* Increased frequency (higher repetitions) of teaching behavioral
expectation

 Increased duration, providing a more detailed(example and non-
example) explanation of expected behaviors and why those behaviors are
Important. Discussion about expected behaviors

» Looking for Teachable Moments: Re-teaching behavioral expectation

« Small group based on identified need

. -Why Try -Anger group
. -Brain Wise -Problem Solving
. -Second Step -Coping Skills Group
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Multi-Tiered System of MTSS)

Tier3: Individualized
Social Skill Instruction

* Specific student interventions
identified and documented
through the MTSS process
delivered at higher frequency,
duration, and intensity than
Tier 2

MTSS and
Essential Components
Team-Driven Shared Leadership

P o .
N / .
Family, School, and
Community Partnering il

Evidence-based
Practices

l““'-
\u

. Data-based

Problem Solving

Layered Continuum
of Supports
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Tier 3: Individuali

Instruction

* Individual instruction (pull out) time with a Teacher, Para,
Mental Health provider 15-20 minutes a week.

* Application/Practice of skills in a small group (Tier 2
Intervention group).

* Generalization takes place when the use of the skill is
supported is the classroom setting (Tier 1) where the
student receives feedback and is reinforced for the use of
the skill.
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Not Effective: Effective:

Traditional paper and Demonstrate their
pencil ab_llltleS -
Office Discipline PrOJect—b_ased Iearnlng
Referrals Cooperative learning
Attendance Critical thinking
Grades Problem solving

Individualized Social Skill Instruction
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target student interventions:

* Observation in Natural Setting

* Observations of peers in Natural Settings
* Student and Parent Interviews

* Quality of Life

* Replacement for problem behavior

* Support Network

e Skill Streaming

26
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SEL Tiers of Inter
Gallery Walk

LY



SEL Competency Area

Definition

Importance

Benefits

Tierl

Tier 2

Tier3

Self-Awareness

Self-Management

Social Awareness

Relationship Skills

Responsible Decision
Making




““challenging behavior occurs when the
Expectations  being placed on a kid exceed
the kid’s Capacity to respond _ Adaptively

and that some kids are lacking __ The Skills _ to
handle Certain Demands and expectations™.
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ALSUP GUIDE o g Collaborative & Proactive Solutions

The Next Generation of Solving Problems Collaboratively

HINTS & TIPS FOR USING THE ALSUP

+  The Assessment of Lagging Skills and Unsolved Problems (ALSUP) s best used as a discussion
guide rather than as a freestanding checklist or rating scale.

+  Meetings should be focused almost totally on identifying lagging skills and unsolved problems. It is
not the goal of the meeting to try to explain why a child has a particular lagging skill or unsclved
r o s s problem, so hypotheses and theores about cause are to be avoided. It Is also counterproductive to
have participants go into great detall about the behaviors that a child exhibits in response to a given
unsclved problem, so story telling Is to be avoided as well.

< ; re e n « It's best to discuss each lagging skill (rather than “cherry-picking™), starting at the top.
- If alagging skill is endorsed, don't continue moving down the list of lagging skills. Move over to
identify the unsolved problems associated with the lagging skill.

+ Anunsclved problem is an expectation a ¢child is having difficulty meeting.

«  Toidentify unsolved problems, begin with the stem, "Can you give some examples of times when
(name of child) 1s having difficulty..” and then restate the endorsed lagging skill.

EXAMPLE: Can you give me some examples of times when Tommy is having difficulty making transitions?

+ ldentify as many unsolved problems as possible for each endorsed lagging skill... don't move on
after identifying only one unsolved problem

= Many lagging skills may contribute to the same unsolved problem..don't spend valuable meeting
tirne trying to be precise about which lagging skill best accounts for a given unsclved problem,

GUIDELINES FOR WRITING UNSOLVED PROBLEMS

= They usually begin with the word Difficulty.
EXAMPLE: Difficulty taking out the trash on Thursday mornings

+  They should contain no reference to the child’s challenging behaviors, though reference to
expected behaviors is fine.

EXAMPLE: You wouldn't write Screams and swears when having difficulty completing the word
problems on the math homework. Instead, write Difficulty completing the word problems on
the math homework.

= They should contain no adult theories.

EXAMPLE: You wouldn't write Difffculty writing the definitions of the spelling words in English...
because his parents were recently divorced.

= They should be split, not clumped.
EXAMPLE: You wouldn't write Difffculty getting along with others, but rather, Difficulty
agreeing with Chad on the rules of the four-square game ¢uring recess.

They should be specific, Here are two strategies that help:
+ Include details related to who, what, where, and when.
«  Ask What expectation fs the child/student having difficulty meeting?

4+ 4 |ives:Balance

_ " Changing the conversation sbout  behaviorally challenging kids
livesinthebalance.org




ALSUP o Collaborative & Proactive Solutions

The Next Generation of Solving Problems Collaboratively

CHILD'S NAME DATE

INSTRUCTIONS: The ALSUP is intended for use as a discussion guide rather than as a freastanding check-list or rating scale. It should be
used to identify specific lagaing skills and unsolved problems that pertain to a particular child or adolescent.

If-a lagging skill applies, check it off and then (before moving on to the next lagging skill) entify the specific axpectations the child s
having difficulty meeting in association with that lagging skill (unsolved problems). A non-exhaustive list of sample unsclved problems is
shown at the bottom of the page.

LAGGING SKILLS UNSOLVED PROBLEMS

Difficulty handling transitions, shifting from one mindset or task
toanother

Dr. Ross
Green

Difficulty doing things in a logical sequence or prescribed order
Difficulty persisting on challenging or tedious tasks

Poor sense of time

Difficulty maintaining focus

Difficulty considering the likely outcomes or consequences of
actions (impulsive)

Difficulty considering a range of solutions to a problem

Difficulty expressing concerns, needs, or thoughts in words

Difficulty managing emotional response to frustration so as to
think rationally

Chronic irritability and/or anxiety significantly impede capacity
for problern-sclving or heighten frustration

Difficulty seeing “grays”/concrete, literal, black & white, thinking
Difficulty deviating from rules, routine
Difficulty handling unpredictability, ambiguity, uncertainty, novelty

Difficulty shifting from original idea, plan, or sclution

Difficulty taking into account situational factors that would
suggest the need to adjust a plan of action

Inflexible, inaccurate interpretations/coanitive distartions or
biases (eq., “Everyone’s out to get me,” “Mobody likes me,”
“You always blame me, "It’s not fair,” “I'm stupid”)

Difficulty attending to or accurately interpreting social cues/
poor perception of social nuances

Difficulty starting conversations; entering groups, connecting
with people/lacking other basic social skills

Difficulty seeking attention in appropriate ways
Difficulty appreciating how his/her behavior is affecting others

Difficulty empathizing with others, appreciating another
person’s parspactive or point of view

Difficulty appreciating how s/he is coming across or being
perceived by others

I O o O O G o o o o o

Sensory/mator difficulties

UNSOLVED PROBLEMS GUIDE:

Unsolved problems are the specific expectations a child Is having difficulty meeting, Unsolved problems should be free of maladaptive
behavior; free of adult theories and explanations; “split" (not “clurnped”); and specific.

HOME EXAMPLES SCHOOL EXAMPLES

Difficulty getting out of bed in the merning in time to get to school - Difficulty moving from choice time to math

Difficulty getting started on or completing homework (specify assignment) % Difficulty sitting next to Kyle during circle time

Difficulty ending the video game to get ready for bed at night * Difficulty raising hand during social studies discussions

Difficulty coming indoors for dinner when playing outside - Difficulty getting started on project on tectonic plates in gecgraphy
Difficulty agreeing with brother about what TV show to watch after school v Difficulty standing in line for lunch

Difficulty with the feelings of seams in socks .
: Lives=Balance
A ==
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Steven becomes aggravated easily, resulting in shutting down
» where he will not talk and he will not complete any of his
work. At times when he refuses to work he will put his head
down on his desk. Other times he will tear up his assignments
and break pencils, keeping an eye on the teacher, waiting to
see what type of response he will get, trying to push the
teacher’s buttons. When the work is too easy or covers
& | knowledge that he already has he will refuse to complete the
" | work. He considers it to be a waste of his time. If the work is
B too hard, complicated or long he will also refuse to complete
| the work. He prefers group work to individual work. Steven’s
| shutting down behavior is also mood dependent, happening
" when he is either mad, frustrated or angry. When he acts up
| in the classroom the other students will look at him which he
| reports as escalating his behavior. He stated that some kids
| make fun of him or tease him when he is removed from the
' classroom. Steven reports, “The teachers just ignore me,
sometimes they will call the office or security to come and
get me.”




Lagging
Skills
Assessment

Dr. Ross
Green

Difficulty seeing "grays/concrete, literal,
black and white thinking

Difficulty when his definition of a word
oes not match the definitions others
have for the same word. Difficulty
djusting to different expectations than
he expectation in his mindset. Difficulty
understanding that there is more than one
way to get things done.

Inflexibility, inaccurate
interpretations/cognitive distortions or
biases (e.g. Everyone's out to get me,
nobody likes me, you always blame me,
it's not fair, I'm stupid)

Difficulty when things do not go his way,
when he does not get what he wants his
default is negative thoughts about self.
Time when the principal threw his water
bottles away response was you hate me
and | hate your school. Difficulty when he
wanted the para to help him complete his
work and got a response that he did not
need assistance, interpreted this as being
personal that the para did not like him
anymore.

Difficulty managing emotional response to
frustration so as to think rationally

Difficulty managing his anger and
[frustration when technology does not
work. Difficulty managing his emotions
when simple tasks do not go well.

Chronic irritability and /or anxiety
significantly impede capacity for problem
solving or heighten frustration.

Chronic anxiety, struggles with
perfectionism, easily upset and frequently
irritable. Low frustration tolerance.

Difficulty appreciating how s/he is coming
across or being perceived by others

Self perception is that he is a cool, well
liked kid, when typically his peers do not
share the same perception. Difficulty
understanding that his behaviors are what
pushes other students away from wanting
lto be his friend.

\4




Intervention Action Plan CBT

Stop/Relax/Think Intervention
Intervention

Role Playing
Intervention

Building

Relationships Impulsivity

Skill Deficit
Skill Deficit

Concrete Fixed Thinking
Thinking

Skill Deficit Skill Deficit

Limited

. Empath .
Problem Solving pathy Growth Mindset

Intervention Skill Deficit Intervention

Why Try?
Intervention
Adapted from McAvoy, 2011



Social Skills Training
Trainer: Bill Brown
Training Frequency: 1x week

Date:
Training time: During school day

Name: Steven

Training Location: SW office Data Frequency: 1x week

Goal #( ): Steven will demonstrate self-regulation skill in a verity of different social situations found in the school environment as evidenced by

demonstration of all 8 social skills 8 out of 10 trials or 80% of the time.

Cognitive Errors Change errors Thinking Model Ways to calm self +Impulse Control Depression Coping Build Social
Confidence

Mental Filter Find the Positive Perceptions Counting backwards Yelling STOP in head Diversions Accept Feedback

Jumping to conclusions | What is the evidence Thoughts Deep Breaths Ask is this a good idea | Social Supports Cut down Mind-
Reading

Mind Reading How do you know that Feelings Positive self-statements Ask is this a god time Cognitive let go of perfectionism

Fortune Telling What happened in the past Behavior Rocks and Socks Others feelings Release Tension Set personal goals

Catastrophizing Other options Problem Solving (STP) Take a time out alternatives Physical Activity Persistent

Emotional Reasoning How could you believe that? Speaking in a quiet voice Limit Setting Resilience

Methodology/special instructions/materials: Student needs to be able to demonstrate at least three of the four options to be given credit for
knowledge of skill being taught.

Reinforcer (s): Verbal praise, offer the student a high five, free time with a preferred activity.

Baseline:

Trainer’s Initials & date
Task Analysis/Skill Cluster %
1. Cognitive Errors 10 (1010|1010 |10|10|10(10|10|10|10|10|10|10|10|10|10| 10| 10
2. Change Errors 9 9 /9 1919 1919191919 {9 ({9 (9 (9 (999 9 |9 ]|°9
3. Thinking Model 8 8 /|8 /8 |8 |8 |8 |8 |8 |8 |8 |8 |8 |8 |8 (8 |8 |8 |8 |8
4. Ways to Calm Self 7 7 7 7 7 7 7 7 7 7 7 7 7 7 7 7 7 7 7 7
5. Impulse Control 6 6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6 |6
6. Depression Coping 5 55 |5 5|5 |5 |5 |5 |5 |5 |5 (5 (5 |5 |5 |5 |5 |5 |5
7.Building Social Confidence 4 4 (4 |4 (4 |4 |4 (4 |4 (4 |4 |4 (4 |4 (4 |4 (4 |4 |4 |4
8. self-Regulating check List 3 3 /3 (3 (3 (3 3 (3 |33 1|3 1|3 {3 |3 ({3 (3 (3 (3 (3 (3
9. Social Situation 2 2 |2 |2 |2 |2 |2 |2 |2 |2 |2 |2 |2 |2 |2 |2 |2 |2 (2 |2
10. Social Situation 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
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